
EDUC 330 Observation Journal 

Journal #1 

October 5, 2010        1 hour 30 minutes 

Summary  

 Today I began my observing experience at the Winona Middle School. I 

am observing in Amy Araya’s 5th grade ESL classroom. Unlike other classes, this 

class period has only students of Hmong descent. There are five students in this 

class.  

 Mrs. Araya starts every class with having the students write in their journal. 

Today the students wrote about a time when they wanted something belonging 

to someone else. This journal entry related to the book they are reading in class 

called, Freckle Juice. The students shared their paragraph with the class. This 

book is at a third grade reading level but Mrs. Araya is working on reading 

confidence with the fifth grade class. She hopes the students will gain 

confidence by reading an easier book that they recognize all the words in.  

Reflection  

 I agree and disagree with Mrs. Araya’s strategy of gaining confidence 

through reading easier text. I do feel when students read text that is very 

recognizable and easy to read, students do gain a sense of confidence in their 

reading ability. However this strategy can only done on occasion. If the students 

are consistently reading easier text they will not be challenged enough to 

strengthen their reading level.  



Connection to Text 

 The Center for Equity and Excellence in Education at The George 

Washington University (1999) states all LEP (limited English proficient) need to 

develop strong skills in listening, speaking, reading, and writing. This idea is 

consistent with Mrs. Araya’s classroom set up. The students listened to me read 

the second chapter of their book, after they read aloud the same chapter to 

me. Once both the ESL student and I read the chapter, the student completed 

a worksheet with short answer questions on it. The students read, spoke, listen, 

and write each day and this will help strengthen their English skills.  

TESOL Matters, December/ January 1999.  

 
Journal #2 
 
October 7, 2010       1 hour 30 minutes 

Summary   

 Today was my second day in Mrs. Araya’s fifth grade ESL classroom. I did 

not know going into today that the student’s had an early dismissal day. I 

observe every Tuesday and Thursday from 12:15- 1:45. The students got out of 

school at 1:30 today but had a different schedule so they had already had their 

ESL time. I decided to stay and help Mrs. Araya with some tasks she needed to 

finish for the classroom.  

Reflection 

 One of the tasks I helped her with was stuffing envelopes with test scores 

from standardized tests the students took. In the envelope was a score report of 



the student, a letter breaking down the students’ score, and an informational 

handout about No Child Left Behind. I found the same handout on the 

Minnesota Department of Education website. It is interesting to me some of the 

information listed on the hand out and how it relates to students. I did not realize 

that students could be removed from the ESL classroom by their parents. I 

couldn’t imagine how difficult it would be for one of the fifth graders to follow 

along in class or complete homework without that extra attention and help they 

receive from ESL teachers.  

Connection to Text  

 Before helping with these packets I never thought about how difficult it 

must be for special education ESL students in their main classroom as well as the 

ESL classroom. The No Child Left Behind Fact Sheet (2010) explains how the 

program will meet a child with disabilities needs. Having to learn English for any 

student is difficult. Being a child with a learning disability and having to learn 

English must be even more difficult.   

 

(2010). No Child Left Behind (NCLB) Fact Sheet. Retrieved from 

http://education.state.mn.us/MDE/Learning_Support/English_Language_Learners

/Communication_With_Parents/index.html.  

 

 

 



Journal #3 

October 12, 2010        1 hour 30 minutes 

Summary   

 In class today the students wrote paragraphs describing a birthday party 

the students were planning. The goal of the individual writing was to work on 

using adjectives when writing about items or ideas. The students were to 

describe their party using adjectives to help the reader picture their party.  

 As a class they read a sample party description about a pool party. After 

reading the passage, students were to go through the text and circle adjectives 

they found. Once this was completed students individually began writing about 

their own party.  

Reflection 

 I thought this writing was a really good idea to practice using adjectives in 

writing and speaking. The students could be as creative as they wanted and 

were free to plan this party how they wanted. The problem I saw when the 

students were writing was they could not think of their own adjectives. The 

students wanted to write fun, cool, nice; very general adjectives. The teacher 

was looking for more descriptive adjectives, but the students had trouble 

thinking of words.  

Connection to Text  

 In Scaffolding Language, Scaffolding Learning it says to develop a word 

wall or work bank about the topic, where technical vocabulary can be display 



(Gibbons, 62). I think this would have helped the students tremendously when 

they were writing about their parties. I felt as if they could not think of words 

besides colors and if they would have had a sheet listing numerous adjectives, it 

would have given the students ideas or words to use in their writing. The students 

would be given examples but would need to figure out where to put or use the 

words in their passage.  

 

Journal #4 

October 19, 2010       1 hour 30 minutes 

Summary   

 Today in Mrs. Araya’s ESL classroom we wrote our journal entries in the 

verb tense of past tense. The students were to write in their journals about what 

they remember from when they were younger. This was a review for the students 

because they had talked about writing and talking in past tense the day before. 

Once they were finished writing their journal entry the students were to highlight 

the verbs they used in their sentences that were in the past tense. If the verb was 

in the wrong tense then they were to change the verb to the correct tense.  

Reflection   

 This activity really benefited the students because they were able to 

practice using these verbs in a comfortable way because they were writing 

about their own life. I do think we should have gone back and reviewed the 



writing individually with each child because even after the activity I felt they did 

not understand what they were doing incorrectly.  

Connection to Text  

 This activity was one of the components of the mode continuum Gibbons 

discusses in her book (40-48). I was not present for all the days they worked on 

this unit of verb tense but did see evidence of where this continuum was being 

used. Stage 1 is doing an experiment. Stage 2 is introducing key vocabulary, 

which I witnessed. The students were reviewed what a verb was and what a 

past tense verb is defined as. Stage 3 is teacher-guided reporting. Mrs. Araya 

gave the students numerous examples of how to use past tense verbs in their 

writing. She wrote the examples on the board and the students were to write 

these examples in their notebooks so they could use them for a reference if 

needed. Stage 4 is journal writing. The students independently wrote in their 

journals practicing the usage of past tense verbs.  

 
Journal #5 

October 26, 2010        1 hour 30 minutes  

Summary  

 In Mrs. Araya’s class we read a story about a girl who needed help sewing 

a pair of pants because she could not do it correctly on her own. The students in 

pairs read the story aloud to either me or the other volunteer teacher. Mrs. 

Araya then had the students fill out worksheets pointing out the plot, characters, 



problem, setting, and solution of the story. Each student was to independently 

write down example texts from the story to fulfill each category. 

Reflection  

 I thought this was a really good way of practicing comprehension while 

reading text. The students had to go back into the story and reread parts of the 

story to answer the questions. Some of the students found it difficult completely 

understanding what each section meant but they eventually caught on.  

Connection to Text 

 The worksheet the students filled out is very similar to the organizational 

structure of a narrative table in Gibbons’ book (55). Gibbons lists the first part of 

a narrative as the orientation, which sets the scene and gives details of whom, 

when, and where. This is similar to the setting and characters bracket on Mrs. 

Araya’s worksheet. Next on Gibbons’ table is the events, which relate a number 

of events in a sequence. This is identical to the plot section on Mrs. Araya’s 

worksheet. The students were to list all the important events that happened in 

the story. Third on Gibbons’ table is complication, which states the problem. This 

is the same as the problem on Araya’s worksheet, where the students listed the 

problem of the story. Lastly is the resolution, which on Araya’s and Gibbons’ 

tables are the same, which relates how the problem was solved. Both Araya’s 

and Gibbons narrative components were very similar.  

 

 



Journal #6 

October 28, 2010       1 hour 30 minutes 

Summary  

 Today in class my ESL students created a brainstorming map focuses on 

how they would plan their ideal birthday party. Students were to write down 

which decorations, themes, details, and location of their birthday party. 

Students had complete freedom to plan their party however they felt. The 

students would use this brainstorming map to later to help them write their rough 

draft of their example descriptive writing essay.  

Reflection  

 I thought this was an excellent idea for the students because they were 

able to use higher order of thinking to create this brainstorming map, as well as 

have a tool when writing their rough drafts later. It is difficult for students to 

organize their ideas so when they write their rough draft they make sense and 

are writing in complete sentences.  

Connection to Text 

 Gibbons has a similar web in her book Scaffolding Language and 

Learning (149). She defines a semantic map as a “way of collecting and 

organizing information”. This is exactly what the ESL students did. By putting their 

ideas on a piece of paper that they can update and change really helps 

students to collect their ideas productively.  

 



Journal #7 

November 2, 2010       1 hour 30 minutes  

Summary  

 After being in Mrs. Araya’s class a few times now I have came to the 

realization that she does not use a wide variety of text. Today we read a 

biography on the skater, Michelle Kwan. Since I have been visiting I have 

noticed we have only read biographies and narratives in her classroom.  

Reflection  

 I think it is really important for students to read a wide variety of texts. I 

have not seen the students read any poetry, demonstrative works, narratives in 

first person, etc. I think a range of literature needs to be available for the 

students so they are able to experience other examples of literature, besides a 

story written from a third person point of view.  

Connection to Text  

 Looking at my resources I found a table in Freeman and Freeman’s book 

listing types of genres that can be used in literature classes (37). Freeman and 

Freeman say, “to succeed in school, students need to be able to read these 

genres and more” (38). Examples of these genres are fiction, poetry, nonfiction, 

biographies and autobiographies; which are all labeled as literature. Freeman 

and Freeman also state students should read content area texts, letters, 

newspapers, advertisements, and instructions as well.  

 



Journal #8 

November 4, 2010       1 hour 30 minutes 

Summary  

 Today in class we read another short story in small groups. We read the 

biography of Yo-Yo Ma and discussed the text after. The students took turns 

reading a page from the book aloud until the book was complete. I feel like we 

do this quite often.  

Reflection 

 Realizing we read books the same way each day made me wonder. The 

students all read the same story and the students always read the text the same 

way. We always form small groups and the students take turns reading to me. I 

think the students need to have more choice over what they read. In class there 

is never time for students to independently look at books or do they ever get to 

choose a book to read.  

Connection to Text 

 Freeman and Freeman state that creating a classroom library will promote 

reading in students (58). They state, “ each period should begin with fifteen 

minutes of Sustained Silent Reading”. I feel this is a really important factor in 

promoting reading proficiency. Students should have time in class where they 

read independently and quietly to themselves. They should also be able to read 

a text of their choice. I think Mrs. Araya’s students would benefit from reading 

text they are interested in and are given time to read to quietly to themselves.  



Journal #9 

November 9, 2010        1 hour 30 minutes 

Summary  

 Today we took a vocabulary test in class. The students would hear the 

definition from me and then have to correctly name the vocabulary word. Each 

week the class is given around 10 vocabulary words that they need to study and 

know the definitions of. Mrs. Araya goes over these vocabulary words every day. 

The list of vocabulary words comes from the book they are reading in class. By 

finding vocabulary words this way, students are able to see the words in a text 

and are able to build a definition in their head of the meaning of the word.  

Reflection  

 I think especially in English as a Second Language classrooms it is 

important to focus on vocabulary and introducing new words to students. In 

some families students might not be introduced to new words and building a 

large vocabulary aids students when reading because they will find less and less 

words they do not know the definition of. While reading students will have an 

easier time comprehending a text because they will know what the words 

mean.  

Connection to text 

 Freeman and Freeman list another way of teaching vocabulary. Students 

comprehend words by seeing “words in a variety of contexts that students gain 

word knowledge” (122). They also say, “teachers don’t preteach vocabulary, 



because they believe that increases in vocabulary come as the result of 

reading” (122). I think Mrs. Araya could use this idea in her classroom. Students 

could find and locate words they think would serve as good vocabulary words 

and the words could be chosen that way. Students could then have a hand in 

finding the words they feel are important to a text, as well as draw meaning 

from reading instead of being told the definition.  

 

Journal #10 

November 11, 2010        1 hour 30 minutes  

Summary  

 In class today we worked on past tense verbs as a review in our journal 

entries. The students seem to be having a difficult time using the correct verb 

when speaking and writing in English. The students are fluent in English but have 

trouble knowing when verbs are appropriate for the sentence they are trying to 

say. Again today we highlighted the verbs that were in the past tense in their 

entry and then students shared their journal entry with the class.  

Reflection 

 I think that we need to take more time analyzing each of the student’s 

journal entries. Mrs. Araya does go through and read the student’ s entries but I 

feel when the students get their journals back they skim over the comments, 

instead of seeing the problem and actually realizing what they are doing 

incorrectly. I think the students would benefit from one on one time or group 



time looking at their mistakes and have explanations of why what they wrote is 

in the wrong tense.  

Connection to text 

 Module IV that was given to us in class called How Can I help my English 

learners? showcases this problem ESL students are facing. One of the questions 

addressed is, “My students have a lot of trouble with verb tense. What’s going 

on?” Samway and Taylor explain that, “correcting grammatical errors will not 

automatically change a student’s speech; neither will explaining the differences 

between English and the native language”. They also say that a student’s 

realization that they are using the wrong text “is typically acquired later in an 

English language learner’s progress”.  

 From the text I took away that working on fixing these errors is beneficial 

but usually students do not fix these problems on their own until later in their 

years of becoming a fluent English language speaker.  

 


